
??? Kroniek Research into the Stimulation of social development inschool with particular reference to pupils aged 4-12* ^l|f tlwmc 1 his Workshop was one of four meetings held in 1976under auspices of the Council of Europe to enable ucational researches to share their expertise and thus"iprove the effectiveness of their enquiries.The particular topic chosen for Nijmegen was the"Tiulation through education of the social development ofPUpils aged 4-12: an area of fundamental importance for aI . ^ personal development, yet one which has receivedelatively iittle explicit attention in the actual day-to-dayÂŽ of schools and virtually none as a subject for empirici??""esearch as distinct from iirmchair philosophising. With a^ew exceptions it is only recently that investigations haveâ€?^en undertaken into how social growth might bencouraged within a school and how appropriate methods"iight be devised and evaluated. at M paper is an attempt to summarise the proceedingsNijmegen in a nonfcchnical way without acknowledg-the researches and reports from which the variousand quotations

have been taken. A more detailedâ€? count together with the workshop documents edited byp"^ pairman, Dr. C. F. M. van Lieshout, of theJ^ytnological Laboratory in the University of Nijmegen,as shortly been published by Swets Publishing CompanyLisse in the Netherlands. Traditionally the human mind has been considered as ^Vluit is social development.' 'his particular area of psychology as in so many others,oisiderable confusion is caused by giving technical"Ijf'otations to words that are in everyday use. hav mt aspects: those that are cognitive or fe p ^^Lial, those tat are emotional and have to do withand those which are social and refer to personal''tionships and to human behaviour. But this distinction^^lot only artificial, it is also misleading: the three aspects'Reparable parts of an individual's personality. In atie Development towards adulthood they are mutuallyPendent: his social behaviour depends always on how he ^^^dagogische Studi??n 1978 (55) 33-35 the perceives and understands the world around him, and theadequacy of his reasoning must bejudged by the extent

towhich he understands the world in which he lives and theways in which he reacts to it. One might therefore say that socitd development is thegrowth of human competence in so far as it involves thedevelopment of emotions, values and a concern for lifewith other people. Such a definition may be considered neutral anddescriptive or normative and prescriptive. Neutral in thesense that the ways in which a certain individual sees andreacts to his social environment may be undesirable fromsociety's point of view, and yet for him still be a veryeffective response in terms of his pmticular personality andhis specific social Situation. Thus, for some writers itwould be possible to speak of good social developmenteven about a nine-year old thief who lives in a criminalsubculture. The study of social development when it isgiven this meaning is value-free in the same way as thestudy of physical development in different countries whichhave varying climatic and geographical and culturalconditions is neutral. But for many people social development is not neutralbut is normative, prescriptive and

concerned with values.For them, it is the growth of intended and specifiedqualities that represent the norms, Standards and the socialstructure of their particular society. A dilTiculty here froma school's point of view is of course that what is desirable inone society, or even in one social class, may be lessdesirable in another. Independence and the ability to standon one's own feet are traits that are highly regarded insome societies whilst co-operation and group solidai'ity arerespected more in certain others. In some special classeslearning the proper accent, good manners, discipline, asense of responsibility and powers of leadership are said to * Verslag van de 'European Contact Workshop',gehouden van 29 nov. tot 3 dec. 1976 te Nijmegen engeorganiseerd door de sectie 'Educational Re-search" van de Raad van Europa in samenwerkingmet de Vakgroep Ontwikkelingspsychologie van deK.U. te Nijmegen. 33



??? Kroniek be the principi?? aims of education whereas in others it is thefostering of a competitive spirit. Is it part of a school's responsibility to give childrensoci;il vi??ues and if so what shoiild tliese values be? During the last ten years one common criticism ofschools has been that they lack relevance for many piipilsbecaiise their emphasis is upon academie skills whilst formost pupils their needs are social. And along with thisview is the assertion that schools should deliberatelyincLilcate desirable social skills and v;ilues: that schoolshould be a place where society recreates itself in theyoung. But others believc that it is no part of a teacher'sduty to instil certain social standiirds in his pupils and thatin any discussion of values and attitudes he shouldencourage the children to form their own views whilstremaining neutral himself. This view is frequentlyexpressed by teachers of social studies (history, geogra-phy, current alTairs, etc.). It is an opinion which has ledto considerable criticism of schools by parents. 3. Tlu' ohjectives af social education If one accepts that schools should stimulate pupils' socialdevelopment and that their

success or failure in this area ofthe curriculum should be evaluated as in any other, thedevelopmental process must be studied and certaindirections regarded as more desirable than others. However, there is little consensus on social goals; butjust because goals are not explicitly stated this does notmean that they do not exist. They may be implicitlyimbedded in the social structure of the school and teacherswho publicly reject any responsibility for determining thesocial development of their pupils may in fact greatlyinfluence them by their teaching methods, their ownattitudes and their general behaviour. These directionsmay be contrary to the values of the local Community. 4. Teaching social heliaviotir Group living is based on self discipline and an objective ofsocial education is to develop such control in children andto teach them ways of dealing constructively withinter-personal difficulties. This means not only theirinhibiting aggressive altruistic and considerate. This ofcourse demands both the ability to see events from theStandpoint of others and to understand their feelings. To develop these skills, the teacher will

encouragepupils to suggest reasons why people behaved the waythey do and how they might deal with particular situations.One group of children for example became noticeably lessaggressive to a pupil who spoilt their games when theyrealised that he misbehaved when he came tired. Role-playing techniques may be adopted. In one study alist of situations that made him angry was drawn up foreach child. The pupil was then allowed to act out thesesituations and practice dealing with them non-aggressively. He progressed from situations that causedhim least frustration to the more difficult as his tolerance developed. Children can be helped to see that aggression is normalbehaviour that can be understocxl, controlled andexpressed in a socially acceptable manner as for examplein some types of game. One programme used for thispurpose consists of six one-hour discussions stimulated byfilms, photographs and slides. Stories by the childrenabout their own feelings and behaviour and those of theirfriends are also used and variousexplanationsdiscussed. Uis reported that such techniques are remarkably effectivein lessening

aggressive behaviour. 5. Moral education For many piirents and teachers social education is seen asmoral education - teaching the d??Terence between rightand wrong. In cunent research into moral education.however, the tendency is to avoid being dogmatic overvalues and to concentrate rather on how children learntheir Standards and then to produce cuiriculum materialsand devise teaching approaches based on this understand-ing. The objection is to any suggestion of indoctrinationor crude social engineering. One moral education project described in the workshopshowed the type of compromise that may be madebetween the neutral and the prescriptive viewpoint. Theresearchers adopted a working description of moralbehaviour that can provide a direction if not a destination:that one should take into consideration other people'sneeds, feelings and interests as well as one's own. To increase children's awareness of the moods, feelingsand intentions of other people the curriculum designersproduced sets of photographs and posters which showedthe faces and body gestures of a number of people indifferent moods.

They also devised mood labels and workCards. In a related attempt to lead children to consider theconsequences of their actions upon others and toencourage sensitivity, the researchers used stories whichraised social/moral problems in a systematic way. Thesewere then used as a basis for discussion and for dramawork. 6. Findings Such clinical and educational studies show clearly that i"the most important area of human life - how to lead peopleto co-operate with others - we have barely approached th^frontier of knowledge. There are only very few points which can be made withcertainty. Among these are: a. Behaviour is both caught and taught. It is learnedthrough Imitation and from deliberate teaching'Children do both what adults teil them and what the)'see adults do. b. The laws of learning-frequency, intensity and effect'discovered from experiments into cognitive leaminfapply equally to social learning. c. Children grow like the people they live with. Social 34



??? Kroniek 'earning can only take place within a context ofrelationships and interaction; children learn their beha-viour from the treatment they receive and it is possibleto identify adults who are particularly influentiid in thisProcess. They are those who are especially importantto the child for his physica] survival - those who feedand ciothe him, and care for him when he is ill; thosewhom he sees often; those for whom he has affectionand those who are consistent - children are incapable ofappreciating the stresses which force adults intoreacting differently to the same Situation at differenttimes. â€? The pressure to conform to the Standards of his friends""ather than to those of this family increases in strengthas the child grows older. Coiichision '^dvances in social education will depend upon the drawing together of findings from all the disciplinesconcemed with human development. Equally importantlythey will depend upon teachers working closely withparents, psychologists, educational administrators and theyarious national social services. Children only go to school during 12% of

their life spanand in those years they are there for only about 12% of theirtime. Social education is therefore primarily the responsi-bility of the parents. Schools can only help a little. To enable educational administrators and others fromvarious countries to discuss what this 'little' might be, andhow some of the various issues raised in this paper mightbe implemented at a practical level, a discussion arrangedby the Council of Europe might be helpful. M. Tyerman 35


